REGISTRATION CARD

NAME OF THE INNOVATION:  “Study of the traditional music of the Karankas, Soras and Urus within the framework of regular education”.

IDENTIFICATION DATA
	Thematic area of the innovation:
	Education and culture

	Location and country:
	Bolivia, Oruro City

	Contact person:
	Noel Aguirre Ledesma, cebiae@entelnet.bo

	Responsible institution:
	Cultural institution, “Por un Nuevo Amanecer, Illawara


	Scope of the innovation:
	Metropolitan area and provinces of the department of Oruro

	Development time:

	2001-2002

	Beneficiary population:
	The community; educational centres

	Educational level and modality:
	Lifelong learning


DESCRIPTION OF THE INNOVATION
1.
What is the innovation?
· Oruro City is the first ever learning experience of the traditional music of the Karankas and Soras within the context of Lifelong Learning.  There is no other evidence of similar experiences.

· The tradition of playing different instruments according to the time of year, is respected.  This is different to other programmes in the schools since, for example, they play tarqa in August and zampoñas at carnival time, which goes against Andean tradition. 

· In our Intercultural Learning and Dissemination Workshops we teach the different instruments according to the seasons of the year.  In the cold, dry season (autumn and winter), we play instruments of the Sikus family (jula julas, siku lakita, siku llanu, sikuras), just as they do in our communities.  Likewise, in the hot, wet season (spring and summer), we play wind instruments using the mouth and strings (tarqas, anatas and little guitars).

· We also learn the ira-arka, the call-and-response instrument.

· Music serves to articulate and and link other areas of learning, such as:  dance (in meandering lines, groups, pachakutis, tinkunaku, qilla, etc.); poetry (in Aymara, Quechua and Spanish); Andean rituals (the sereno, ch’allas, oral expressions); solidarity and brotherhood (since we are all children of Mother Earth).

· The work format is that of the Free Classroom, since attendance is open and free.  The participant who arrives late is not sanctioned in any way, since he knows that arriving on time means that he will not miss the rhythm of the session.  Moreover, since the instruments are played in pairs or groups, the absence of a member is felt, and if this member arrives late, it is not the facilitator who complains, but the group.
· We can declare with absolute certainty that in no other educational establishment is traditional music taught this way.  Although in several schools there are so-called “native instrument bands”, this title refers to a mix of improper expressions, since these school groups use instuments, usually “zampoñas”, which are played in unison, without differentiating according to size, including tin drums, paper or plastic epaulettes, “guaripoleras” (drum majorettes) reminiscent of sports and circus parades belonging to other spaces and contexts.

The workshops also produced a group dynamic based on friendship and musical interests. 

2.
Context

The reproduction of traditional music in schools, in Civics lessons and otherwise, has displayed strange, distorted versions of the culture of the Karankas, Soras, and Urus of the department of Oruro.   Thus it is that they dance k’antus to Italaque music, p’ujllay to the pasacalle music of North Potosi; they wear jula jula dress with pasacalle music, and other such falsifications.  Meanwhile the music of the Karankas, Soras, and Urus, who are the ethnicity and majority of the department, is the least practised.  Our experiences therefore went all out to reproduce these cultural expressions.

Our traditional music, also called native music, is the way to meet and share with all men as brothers, but it is also the juice that brings joy and life to discovering ourselves.  This is therefore the path to understanding our voluntary and determined activity.
Encouraged by the strength of our elders, of our people, with deep respect for our cultures and affection for our music, the Por Un Nuevo Amanecer Illawara cultural institution decided to implement this project, Intercultural Learning and Dissemination Workshops (TAYPI). On the other hand, the project gains support from Bolivian education legislation which, in its Education Foundations and Goals, expressed in the Law of Educational Reform, and the Regulatory Decree of Curriculum Organization, states the following:

Article 78, Chap. X. D. S. Nº 23950, 1st of February, 1995: “Lifelong Education is that which continues throughout life, and combines all the knowledge and experiences acquired and developed each day, both individually and as a group.  It is characterized by being instituted and promoted by social groups organized around their needs and interests within the framework of Popular Education”. Article 80, Chap. X. D. S. Nº23950: “Lifelong Education has the following characteristics:

1. It is open because it offers possibilities of access according to the needs of the participants and their contexts, at the same time providing them with flexible training hours.

2. It is intercultural, in agreement with the multiethnic, pluricultural and multilingual nature of the country, also bilingual when conditions demand or allow.

3. It is participatory because it involves the community in decision-making and the different processes of research, organization, execution and evaluation of activities.

4. It includes specific activities like workshops in art, theatre, music, body expression, etc.

3. Where does the innovation come from and why?

The organization is made up of male and female citizens from different rural communities of the department of Oruro – the Karankas, Urus and Soras, people who speak Aymara, Puquina, and Quechua, who maintain strict ties to their communities of origin, rituals, traditions, festivities, agropecuarian processes, and to the responsibilites of their local authorities in this regard.

Although the institution began its work in 1992 with different activities to support the educational institutions and publications dealing with the problems of self-esteem, reproduction of ancestral human values, culture of the Andean peoples, rituals and music, the fruit of constant reflection, experiences and abilities acquired by its members, it was only later that it began to look with special attention and a critical eye at the problem of education.  For example, how is it that only some subjects are privileged to be labelled very important, such as mathematics and language.  Moreover, we assume that the inheritance of knowledge and customs from our grandparents, jachatatanaka and jachamamanaka, can be a reference point for the development of harmony and respect for life among all beings, and that this can indeed be transmitted, if not in school, then within the family nucleus, in the streets, but mainly in open, flexible spaces like these so-called free, open classrooms where they do not keep attendance registers and evaluation is not an exam and where the most important thing is the will to learn, recreate and reproduce knowledge, and evaluation is the satisfaction of having been able to share learning.

In April, 2001, therefore, the Intercultural Learning and Dissemination Workshops (TAYPI) began, with children and youth of both sexes, to empty all our efforts and desires, with activities to learn the traditional music of the Karankas, Urus, and Soras and with musical instruments such as the jula julas, sikus, sikuriadas, choquelas, lichiwayus, tarqueadas, wakapinqillus, and others, as harmonizing axes for other learning, in a holistic understanding of knowledge and culture.
4.
Background
The project is based on the understanding and transmission of the philosophical dimension of the communal being in Andean culture, expressed in supportive texts produced by our institution. In our communities, for a long time, for much more than two thousand years, we have been building up our information, learning to respect our differencies, but mainly to respect our environment, caring and loving the earth, sun, water, stars, animals, plants and, with greater reason, human beings.
Success in achieving this way of life has been marked by the fact that it is a community effort, since the communal being considers himself related to everything that surrounds him, to everything that is our cosmos, from the smallest, almost imperceptible, being, to the largest, like the Kunturi. Therefore the communal being treats his fellowmen as brothers and sisters (Jilatanaka, Kullakanaka), children of our Pachamama, our Tata Inti (Padre Sol), Sach’a Mama, Yaku Mama and Phaxsi Mama.

As a child learns to respect his mother and his father, to love and protect his brothers and sisters, so he can also feel loved, protected and respected.  Thus it is the communal being, during the time appointed for him to live, who learns to respect and care for the earth, the Sun and the Moon, which he respectfully calls “Father” and “Mother,” and who also learns to love, protect and understand his fellowmen.  This is the way of life that characterizes the communal being”, (Theoretical Support Text, Kawsanay Rayku TAYPI).

This world view is accompanied, in the wide, varied territory of the Andes, by different cultural expressions and musical artistic practices.  Each community of a particular “ayllu” has its own way of making music, each period of time has its special way of communicating with the communal being.  The human being is at one with his time, his space, other beings, everything that surrounds him, and communicates through different forms of expression.  One of these forms (perhaps the richest) is music. 

This early analysis has led us to propose that the playing of the musical instruments be reproduced in a community way (somewhat like an orchestra) in which each component has its importance.  Pairs of musicians are trained in which some are Iranaka, or the ones who lead off (also called the low ones), and others are Arkanaka, or the ones who follow (also called the high ones).   This modality does not consist of those who play low and others high, but rather of a logical ordering so that the musicians can answer each other when they are playing.  Not only that, the couples also measure the instruments, that is: one couple plays the Tayka (an instrument almost a metre wide), then they continue by measurement to play the Bajos, Malas, Segundas, Ikas, y Chilis which are lost in their hands, since they measure only about 7 centimetres.

5.
Goals or objectives of the innovation
The main objective of the Workshop is to train a group of students in the third cycle of primary school to become potential artistic promoters and bearers of cultural reawareness in the sector and in their school communities.

Final objective.  At the end of the workshop, the participants will be able to:  understand, appreciate, handle and play set instruments of the Qhiswa-Aymara traditional music; to set up a steady ongoing workshop and to promote the traditional music and culture of our people in their educational institutions.

Goals.

· At the end of first term (Beginning phase): Interpretation of the Jula-Jula instrument.
· At the end of the second term (Reinforcement phase): Interpretation of the Sikuri and Siku instruments.
· At the end of the third term (Consolidation phase): Interpretation of the Chuqila instrument.
Each goal corresponds to an evaluation of the process. At the end of the third phase there will be a formal presentation of the successes achieved.

6.
How will the innovation be carried out?  Strategies Used
In order to describe the experience and the different activities which were carried out to promote the TAYPI workshops, we must again make the comparison with agricultural activities: 

· Survey and Justification.  This is like the “barbecho” or the preparation of the land, that is, we look clearly at the land, its possibilities for production, and begin to move the earth and ready it for sowing.   Thus we had to see from the start what tools we had to work with.  Most of the members belong to communities and ayllus, mainly Karankas, but they have also been able to undertake higher studies in the city.  They are therefore a multidisciplinarian group, highly committed to educational activities: teachers, anthropologists, architects, economists, communicators, artesans, musicians, university students, basic school students, and high school students. 

The tools are: the information gathered in the studies, life experiences and the cultural legacy of the elders. With these tools we looked for good land to cultivate, and could make a detailed assessment of the map of cultural expressions in Oruro City. 

After constant reflection we noticed that the cultural expression in the Oruro City is not just related to carnival, is not all folklore; that cultural traditions are no longer hidden but can be clearly seen in the faces of the people who come down from the hills or who go into the city from the poorer regions, bringing with them language, dress, ways of interacting, values.  And if you go to their homes, you will find p’ullus, k’’onchas, etc., that is, a whole conglomerate of lively cultural traditions. 

All this takes place in the hills and districts far away from the city centre, and it is there that we first sought places to help reproduce their cultural expressions.  As a result the first meetings took place at the Ignacio Zalles Educational Centre, in Rosario zone; the Kantuta Dissemination Centre, at the Northeast end of the city and in the Curawara Municipality of Carangas. Each of these sessions brought together people who were ready to lend their support to these experiences, and they visited the nearby educational centres, recruiting students in the last cycle of primary school, using blackboards and charts, and organizing preliminary meetings to bring the participants together.
TAYPI Kawsanay Rayku Rayku “Ignacio Zalles” took place in El Rosario, in the area of the Ignacio Zalles Educational Centre, in the parish of Nuestra Señora del Rosario, on Arce Street, between Arica and Iquique, (East of Oruro City).   Its hours were from 3:30 to 5:30 p.m. every Sunday, for 8 months. A total of 55 participants from different colleges and schools were registered.  It went from April 2001 to December of the same year. All the participants were Quechua and Aymara descendants with scarce economic resources.

TAYPI Jakawislayku “La Kantuta” took part in La Kantuta district, around the Kantuta Promotion Centre, CEPROK, from August 2001 to April 2002.  There was a total of 43 participants (boys and girls from the barrio and from the “Comunidades Educativas La Kantuta” of Faith and Joy), and its hours were from 2:30 to 4:30 p.m. every Saturday and Sunday. All participants had Quechua or Aymara relatives and ancestors, and were children of parents with scarce economic resources.

Finally, TAYPI Jakawislayku “Quriwara” took part in Curawara, Carangas, around the Santiago de Curawara Parish, in the First Municipal Section of Sajama province in the Department of Oruro. This workshop is still active, as it began in November 2001 and is expected to end by August 2002. The participants are from the same locality and neighbouring communities, all children of parents involved in agriculture. There are 40 enrollees, and hours are from 2:30 to 5:30 p.m. every Saturday.

· The execution of the programme.  We call this the “sowing of the seed,” since, just as you put the potato seed in the earth and then you have to water it, since it needs food and care, the same way the programmes you develop need this care.

The experience therefore began with the learning of jula julas in the initiation phase of playing wind instruments, then continued with siku lakita and siku llanu, sikuras, lechiwayus, chuqelas, tarqeadas, and anatas. One important aspect of the learning process is its correspondence with the agricultural cycles since, during the cold, dry season, Awtipacha, they play instruments that you blow upwards, towards the arax pacha (the sikus family), while during the wet, hot season, Jallupacha, they play instruments that you blow downwards (pinqillus family).  But, in addition to learning to play the instruments, they also learned traditional dances, language, ways of dress, values and forms of musical communication.

Learning experiences are classified by content, exercises, practices, techniques, steps and procedures that the participant will develop in order to acquire the skills concerned.

Theoretical content
Introduction.

General context.

· Communal life.

· Cultural persistence and resistance.

· Traditional artistic expressions.

Specific context.

· Andean music.

· Indigenous or traditional musical instruments.

· Relationship between socioculture and economic production.

· Musical rhythms and styles.

· Song content.
· Clothing and choreography.

Practical content:
· Breathing techniques.

· Handling the jula, siku, sikuri, in their dual dimensions (call and answer and group) “arka-ira.”

· Numerical series.

· Playing of instruments.

· Choreography and musical interpretation.

Supporting texts were also developed for the musical instruction.  The learning method was based on a series of writings and “call and answer” exercises.

· The final moments of the experience we call the “harvest,” since to show off the product they held public presentations along with the Illawara traditional Music Group. Certificates of participation were also awarded jointly with the educational Technical Assistance Unit, the Department of Faith and Joy, and the promoting institutions.

Worthy of note are the participants’ activities in their different contexts since, while weekends were devoted to the project, the rest of the week was spent between the district and its colleges and schools, and that is where they had to overcome various difficulties.  Although they were happy to have learned new skills, in their establishments their classmates began to criticize them, with a disparaging attitude to their work. They would ask, “How are you going to play old people’s music?”, “Why are you playing country people’s music?”, “If you like those things, why don’t you go back home to the country?”  Faced with these and other statements, many of the participants could not progress and they dropped out and abandoned the group.  Nevertheless, those who continued did so with great determination, to the point where they played their instruments in their establishments, singing in Aymara and winning the applause and approval of their teachers. 

Moreover, the process allowed us to observe how the participants began to speak more frankly about their towns of origin, and their community feastdays.  For example, on the programme “Wiñay Pacha,” on Channel 13, University Television, they invited their companions to reflect on the value of cultural traditions.  Here are some of their testimonies:  “My friends, you should participate because our music is good and that is how we will learn more about our ancestors” (Douglas Alanes, 13 years old, workshop participant); “Let us not lose our culture, our culture can’t be lost” (René Condori Wallata, 14 years old, workshop participant).

7.
Outcome and impact of the innovation
With regard to the general objective
· They succeeded in training a group of students in the third cycle of primary school to become potential artistic promoters and bearers of cultural reawareness in the sector, and in their school communities. The students themselves were able to show off their achievements in their educational establishments, in San Ignacio de Loyola School, and especially in Antonio José de Sainz School, where they were recognized by the teachers for the quality of their learning.

· Some of the members of the Taypi Kawsanay Rayku workshop were successfully incorporated into our institution, ready to replicate the experience, since they are now composing traditional music.

· The workshops also created a group dynamic based on friendship and musical interests. 

· Evaluation of the training given to the youth leads us to conclude that they no longer have as their reference point to follow the latest fashion in clothing, listen to foreign music or worse still, to waste time on useless activities.  Instead, they are excited about learning new things about their own cultural expressions and history.

With regard to the final objective
· The participants are right now in the process of setting up a steady, ongoing workshop while promoting, at their educational institutions, the traditional music and cultural experiences of our peoples.

· As a consequence of the first experiencies, the institution is working toward a more definite product to support lifelong learning. With the help of Sister Isabel Verges, of the Centro de Promoción Kantuta, other experiences are presently beginning under the same workshop modality, not only for music but to include other cultural expressions: Taypi Awasun, traditional textiles and Taypi Illawara,  puppeteers and storytellers dedicated to the production of books.

Evaluation and follow-up of the experience
Evaluation was a constant task during the workshops, allowing adjustment and renewing of participatory group dynamics. At the same time, there were intermediate and final evaluations to measure the achievement of the goals which we had set:

· At the end of first term (Beginning phase): Interpretation of the Jula-Jula instrument.
· At the end of the second term (Reinforcement phase): Interpretation of the Jula-Jula, Sikuri and Siku instruments.
· At the end of the third term (Consolidation phase): Interpretation of the Chuqila, Jula-Jula, and Sikuras instruments.
This means that each goal corresponded to an evaluation activity.  At the end of the third phase there was a formal presentation of the successes achieved.   Regarding the follow-up to the first two experiences, two members of Puna Illawara, estudiantes del último curso del Instituto Nacional de Lenguas Nativas Tawantinsuyu, were designated to begin the “second phase” in the two Taypi, “Jakawislayku” and “Kawsanayrayku” of “La Kantuta” and “de Ignacio Zalles”, respectively, in order to make the workshops permanent.
Finally, by way of conclusion, workshop participants acquired the following skills and abilities as a final product:

· They learned to play traditional Karankas y Soras instruments.

· They understood the meaning of group work.
· They appreciated our cultural traditions.

· They incorporated elements to affirm their self-esteem and sense of belonging to the community.

· They understood that the communal being is characterized by his work and respect for others and that nothing, or nearly nothing, can be achieved by being alone, except the fact of being alone.

AVAILABLE INFORMATION
· Theoretical Supporting Text, Kawsanay Rayku Taypi.

� Work presented by Paulo Ramiro Paricagua at the Educational Innovation Experiences Competition, which gained the first prize. Modality: Lifelong Learning.








