REGISTRATION CARD

NAME OF THE INNOVATION:

Intercultural multilingual curriculum for the Cusco Region. 
1. IDENTIFICATION DATA

	Thematic area of the innovation: 
	Diversity and equity

	Words which describe the innovation:
	Organizing culture, curriculum with relevance to the culture, bilingualism, interculturalism

	Location and country:
	Cusco, Perú

	Contact person responsible:


	Miluska Mendoza Muñoz

Urbanización Ttio N-2-12 2do paradero-Wánchaq. Telephone: 222375-Fax: 084-242219 ó 084 261910

E. mail: miluskamendoza@peru.com 

Milusmendo@yahoo.es

	Institution/s which are developing the innovation: 
	Yachamusunchis Educational Association for Development, Private Education

José María Arguedas Private School

	Scope of the innovation:
	Regional, state, provincial.  Local: several schools and/or institutions.

	Development time:
	2 years

	Direct beneficiary population: 
	Students, 400. Teachers, 20. Families, 500. Rural communities, 3. Urban area,1 

	Educational level: 
	Early Childhood  or preschool, primary or basic, in-service teacher training

	Educational modality: 
	Unconventional early childhood education.  Rural education.  Bilingual intercultural education

	Ages of the students: 
	1st to 6th early childhood (3,4,5 years).

Ages: 3 to 14 years


2. DESCRIPTION OF  THE INNOVATION

1. What is the innovation?
This is a proposal to draw up a curriculum based on the local culture of the educational centre, and to critically integrate this into the national and international culture advocated by the national curriculum. 

It is assumed that the teachers will be the leaders of this proposal and that this proposal will go beyond diversification to the construction of a curriculum which, by responding to, and strengthening the identity of the users, will integrate itself in a crtical and flexible way into the dominant culture and language of rural and urban areas (where there are rural migrants who speak Quechua, and where the population needs to develop skills to communicate and integrate itself as a human group into a society which recognizes difference).

2. Context

Educational and social context:  Two areas in the rural (bilingual Quechua/Spanish speakers) and urban zones, both of Andean culture.

Educational situation:  Educational results in the rural zone in the skills of reading and writing are poor, barely decoding and spelling.  In the urban zone the results are better, but the education is decontextualized and does not respond to the interests and expectations of the community.

Institutional context in which the proposal is developed:  It is part of the institutional experience in which we are systematizing and consolidating our educational efforts.  It is at once the projection and perspective of José Maria Arguedas School which sees its future as becoming an innovative, purposeful institution for the Cusco region.
3. Where does the innovation come from and why?

It responds the need for education to attend to the problems, demands and exigencies of our reality.  We need a curriculum that responds both to the cultural diversity of our environment and, in an equitable and qualitative manner, to the educational demands of the original communities.
The problem and/or new questions or concerns served by this innovation are: To seek the involvement and ownership of the community for the project, so that it may be sustainable and become part of its human development planning.

The difference from the previous situation:  We did not recognize at the beginning the need for the project to to be more participatory, involving the entire educational community.
4. Background: theoretical framework, general and specific objectives 

Approach that we are taking:

There is a need for multilingual intercultural training in multicultural, plurilingual contexts such as ours (Cusco region).

1. We must remove the educational gaps that foster educational inequalities and instead promote an education that develops open, flexible skills based on authentic cultures and languages.

2. Bilingual intercultural education will provide the opportunity to strengthen our identity as Cusqueños in order to open up ourselves to equitable relations and mutual cooperation with other societies and will develop and increase our skills and abilities. 

3. We the educational population of the entire Cusco region need to strengthen our cultural identity in order to get rid of the socioeconomic and cultural marginality and discrimination which we experience.  At the height of the 21st century, we cannot maintain a society with identity problems, limited linguistic skills in Spanish and Quechua, limited cognitive development owing to an education foreign to our capacity and abilities, in a language and culture which we neither understand nor can handle. 

4. The current education system does not allow the child to develop the skill to pursue lifelong learning.  A quality education should deal with these situations of conflict which do not permit quality human development for our people from Cusco nor promote the development of their potential human resources.

Theoretical Support

a. 
A multilingual intercultural curriculum with cultural relevance
At present we have a homogeneous curriculum which does not take into account cultural, social, economic or linguistic differences, and whose framework, philosophy, pedagogy, psychology, etc, are taken from Western European culture.  We are proposing the development of an equivalent curriculum with local cultural relevance, that is, one which responds to our sociocultural reality and at the same time is put forward by teachers in conjunction with the educational community.
The development of an intercultural curriculum should be proposed centrally by the Ministry of Education.  From a decentralized viewpoint, we the civil society are also leaders of educational change and the teachers should find out which of us from our reality can promote these curriculum changes. 

The culturally relevant curriculum must be intercultural.  It must respond to our local reality and also to national and world realities. It must take into account the local culture, recognizing it and strengthening our identity as it relates to regional and world cultures, with a view to mutual cooperation for equitable growth. 

It is a culturally relevant curriculum because it arises from a reality in which relevance stands out as a cultural referent.  The national and world aspect is mentioned in the Basic Curriculum design or structure proposed by the Peruvian Ministry of Education, the philosophical, theoretical and pedagogic principles of which are synonymous with those of the dominant culture in the nation and in the world.  Hence there is a need to work on the curriculum at the level of local culture to allow for the recognition and consideration of integral content referring to the culture of our boys and girls, which will constitute the meaningful elements which will inform our educational efforts. 
We consider it essential to construct a curriculum based on local culture in which the expectations, aspirations and interests of the school communities may be expressed.  Social organizations and the peasant and indigenous populations, both urban and rural, can therefore define the role which they want the school to play in alternative development planning.  A school which integrates the knowledge, skills, feelings and development projects of these same protagonist populations will allow us to discover, manage and use elements of other dominant cultures to achieve our own development in a relationship of respect and complementarity or critical integration.  Then we can speak of the social role of the school, not just its pedagogic function.
b.
Curriculum diversification and construction of a local culture curriculum 

We note that, in our country, curriculum diversification (as a response to our realities) is limited owing to parameters that do not allow it to be developed effectively.  There can only be diversification in capacity, but not in aims and objectives, nor in skills.  The teachers do what they can, they diversify in accord with their reality, in their own way, as they can, but we are not satisfied with what they do, beside the fact that there are parameters which state that we can only diversify by 30%, which limits our autonomy and creative possibilities.  What is 30%?  How can we know if what is done corresponds to the 30% foreseen in the curriculum?  These criteria are hardly concrete and viable, which limit the possibilities of our teachers.  There is not enough time to complete the Basic Curriculum (PCB) in 900 hours.  Moreover, the PCB is a document prepared in Lima, by specialists whose knowledge of the cultural diversity of our country is more theoretical than lived or practical.  Because of this the PCB corresponds to a more urban, coastal reality and uses its philosophy, pedagogy and psychology to look at the dominant culture, with limited traces of the regional cultures of our territory. 

There is no local culture curriculum which looks at the cultural elements of our boys and girls (we mean both mental and material elements).  This is why we decided to collectively construct our local curriculum, while including elements of world cultures, so that we may have a curriculum that is locally relevant and deals with our culture, but also takes into consideration the dominant cultures of the world, thus having cultural relevance and providing quality education for a better quality of life  This curriculum is a plan for pedagogic innovation which we decided upon and for which we knew we had to train the teachers, the educational community and the relevant institutions. 

For this reason we did not propose curriculum diversification, according to the existing parameters because of its limits regarding how to adapt, modify, put forward a curriculum which would respond to our reality.  All this blocked our possibilities to respond to the local culture and arrive at an intercultural curriculum. 

c. Bilingual intercultural education demands an alternative curriculum

The development of a multilingual intercultural education system (IES) demands a suitable curriculum.  A curriculum which, in its essence, puts forward a multilingual intercultural approach is an essential requirement for the effective development of an IES.  For this effort, three modes of interrelation between cultures may be seen in a school curriculum: 

1. aggregative mode
2. confrontative mode
3. integrative mode
a) Aggregative mode: introduces elements into the curriculum without changing what is already present.  Instead of speaking only of history, biology, geography, etc., they add local history, geographical names from the local environment, names of plants, etc.  It must be emphasized that this method does not concern itself with the possible contradictions between local and western culture.

b) Confrontative mode: arises from the knowledge that the cultures concerned are quite different, that their experiences have been, and are, features that reveal the segment of the population that has been subject to discrimination and conflict.   These issues have to be confronted explicitly as a constitutive element of the teaching process, respecting the spirit of reconciliation and the level of reflection of the student body according to age. Besides, we have to promote the mutual understanding necessary now and in future, but without hiding the historical events and the discrimination that still exists, for example, in comparing the Mayan world view with that of the West and also cultural values and individual aspirations of the Mayan religion with the different concepts of Christian religion and atheism.  The difference between the languages is also a semantic difference, and therefore each language carries a different world view.

c) Integrative mode:   Relates to an intercultural vision which embraces and promotes all cultural expression.  It requires prior analysis of the cultural aspects of each ethnic group.  It respects patterns of thought that are less modern and includes principles of education from the cultures themselves and their philosophies.  Language teaching avoids imbalance of, and damage to, the discredited vernacular; some of the school material should be taught in this language.  For psychopedagogical reasons, it implies the necessity of attributing importance to the mother tongue, at least in a time sequence. 

This proposal deals with the integrative mode.  Nevertheless, we still need greater analysis of the cultures as they interrelate.
c.1 Interculturalism- cultural identity 

A bilingual intercultural curriculum must have the clear goal of building a democratic, intercultural society.  To this end it is necessary to define interculturalism, cultural identity and its implications.  As a country we have to live pluriculturally:

“Pluriculturalism is the most used referent in Latin America, as it reflects the need of a concept to represent the particularity of the region where the indigenous people and black people have lived together for centuries with whites and “mestizos” (mixed), and where “mestizaje” (mixed race) has formed part of the reality, as well as cultural resistance and, recently, “revitalization of differences.”  (Walsh 2000: 9)

Interculturalism means between cultures and not simply a contact of cultures as in the case of pluriculturalism or multiculturalism; rather it is “an exchange established on equitable terms, in conditions of equality” (Walsh 2000: 7).  This proposal shows that we are not living in interculturalism but that it is a goal to strive for, and as such, it is a process that goes from the recognition of differences and their validity to a mutual respect that allows individuals of different cultural groups to relate to each other in an equitable manner to complement and enrich each other mutually with a view to equitable human development.  Interculturalism begins with self-recognition - Who are we and where did we come from? – in order to assume our cultural referents and belongings that identify us as members of a particular culture which is as valid as any other.  To this end, the consolidation and strengthening of our identities is a task which will later lead to a relationship of mutual respect, valuation and enrichment seeking as its goal sustained development and growth.
c. 2 Intercultural communication skills

In recognition of the fact that communicative practices are different in each culture, it has become necessary to get to know these communicative strategies that express views, meanings, discourses, in order to avoid the imposition of a single way of thinking and communicating based on the hegemonic Castillian culture (DINEBI language team 2003: 1).  These reflections lead us to recognize that the present curriculum does not have this clear intent and imposes communicative discourses and practices from a hegemonic cultural viewpoint without taking into account the cultural diversity present in our national territory and of course in our Cusco region. 
With this in mind the development of intercultural communication skills seeks to recognize, respect, understand, tolerate, assume it as valid, while integrating cultural differences, in order to facilitate interaction in pluricultural and plurilinguistic societies (Chen: 1996: 19).  It seeks, as stated by Zaraquie, “To build capacity in children, from your own culture, that will allow them to communicate and act among their own people and to get along successfully with members of the hegemonic culture (whether in Castillian or in the indigenous language)”.

These reflections takes us from our original languages in the Cusco region to seeing communication , not only from a pedagogic point of view but also as a social function which we should consider when we teach reading and writing from the standpoint of our own original cultures and their discourses and communicative practices. We become responsible for our own development. 

c.3 Teaching criteria for work on interculturalism:

Interculturalism can be approached from two perspectives: the pedagogical and the political.  The pedagogical could include the following criteria
:

1. Self-esteem and recognition of what is yours.

2. Local information, knowledge and practices.

3. Identification and recognition of differences and “otherness.”

4. Knowledge and practices of others.

5. The problem of cultural conflicts, racism and negative cultural relations.

6. Unity and diversity.

7. Communication, interrelation and cooperation.

The author proposes that these criteria could function across different areas of the curriculum and also as themes within one or more units.  This proposal falls under the aggregative approach suggested by Zimmerman and we think that with integrated planning of an alternative curriculum they will take on full force, validity and importance.

Goals of the innovation:

Objectives of the proposal 

· To promote integrative critical analysis to include in an alternative curriculum the culture of the boy, girl, youth, along with national and world cultures, in a critical process of integration, complementarity and mutual enrichment.

· To propose methodological processing elements which will permit the drafting of a multilingual intercultural regional curriculum based on the reflection and action of classroom teachers as leaders of educational change.

· To respond to the cultural and linguistic diversity that exists in our region in order to promote equitable relations of respect, assertiveness, dialogue and mutual esteem with their peers and other cultures with whom they come in contact, by training intercultural citizens for democratic societies. 
5. How the innovation will be carried out: stages, processes, strategies and activities 

The proposal arises from a vision of putting forward educational plans with cultural relevance that will allow us to develop Bilingual Intercultural Education in rural zones.  With regard to the Curriculum and conditions of diversification, we propose to begin from our reality with its respective content, freely and without limitations. Later the need will arise to draw up a curriculum from the local culture which will continue to develop progressively until it ends up as a proposal in the urban area with better elements and responses to the  real needs, interests, demands of our socioeconomic and political context.

General methodological process developed in the proposal
The methodological processes developed to carry out this proposal have been the same in both areas.  In the urban area, however, it is linked with the development of the Institutional Educational Project.  We suggest integrating the following elements:

1. Joint survey of the situation by a flow of ideas.  Internal and external review, comprehensive interpretation of the local, national and world realities.  Reflecting on our reality, based on the learning results and our teaching interventions.  Recognition also of the educational failure that we must confront, for example, in the rural area 6th Grade grammar.  Use of reading texts.

2. In the urban area: definition of the mission that we must take on as an education institution to include interculturalism as a theme across the curriculum.  In the rural area, a definition of the working objective of the teaching team:  to work on reading and writing in Quechua and Castillian, as promoters of culturally relevant quality education.  Decision as to what to do and why as a teaching team considering the viability of our actions.
3. Analysis and reflection concerning the national curriculum: a homogeneous curriculum dominated by the hegemonic culture in developing views, meanings, discourses and communicative practices.  Definition of the need to construct a culturally relevant curriculum which forms our innovative curriculum project.  Analysis of its intercultural and bilingual implications.

4. Definition of the real and ideal profiles of the children, teachers, director, families of the school, bearing in mind the mission and objectives proposed per education centre, and considering their dimensions:  cognitive, socio-affective and procedural.

5. Formulation and selection, based on internal analysis, of the most important problems that influence education and that we can attend to within the school.   Emphasis that a problem is a situation that can be changed and/or solved, not a lack or a fault.  Likewise recognition in tandem with the natural and cultural resources of the area.
6. Relating each problem and resource to cross content and proposing it as a subtext to respond in this way to our particular reality.
7. Ordering and systemization of these subtexts as to their similarity.  Preparation of a list of themes and their contents (cognitive, affective and procedural).  Preparation of the work and later revision, leaving one sheet that corresponds to a local curriculum.

8. Preparation of a local and communal calendar of the most important events of the community which will facilitate more relevant, meaningful programming.

9. Analysis of the Basic Curriculum Design or Structure by areas, cycles and proposed competencies, in relation to the themes and content proposed, including the content proposed in the local curriculum.  If a skill in the Basic Curriculum Design does not include local content, preparation of a new skill which will include such content, the final result being a culturally relevant curriculum.
10. In the urban area and because of the specific school conditions, organization of the Quechua Curriculum Workshop from an intercultural perspective.

11. Presentation of the document and revision by all participants.  Final presentation of the document.

12. Work on the significance of a Management which not only administers, but develops a democractic, efficient organizational culture, takes the lead in education activities with concrete goals, fulfills its functions as member of an educational community, evaluates processes and results of the education offering for optimum performance (organigram, organization and functions manual, and administrative procedures).
13. Definition by flow of ideas of the institutional policies that will govern the educational task in the school (urban area), or roles and relationships, school organization, educational administration, teacher training, for a school management which will be open and flexible and suitable for the mission.

14. Collective construction of meaning in educational innovation and improvement projects.  Proposals on Possibility Analysis cards.

15. Definition of short-term programming in teaching units based on Prioritization of content and specific content established in a functional framework.  Work on the key areas of Integral Communication, Mathematical Login and their integration in other areas.
16. Definition of a programme of constant self-training with an agenda of themes to be covered.

17. Evaluation by means of a flow of ideas, expressing critical comments and putting forward expectations.

Strategies, activities 

· Reflections, self-evaluations, surveys, workshops and micro-workshops, individual and group readings, dialogue, group work, plenaries, consensus, etc.
Facilitating aspects:   A flexible and reflective teaching team with proposals and constant enthusiasm.

Obstacles and conflicts that have arisen and how they were overcome:  Initial training of teachers, paradigms which they uphold, especially traditional practices.

Processes of expansion: Workshops carried out in other educational centres like Sagrado Corazón de Jesún in Ttio, UGE Anta as a prospect and other educational centres projected.

Processes of evaluation, research and feedback on the innovation: Through constant reflection in teacher self-training meetings, based on daily practices and in the programming and reprogramming of educational activities.

6. Outcome of the innovation

· Strengths, weaknesses and risks: we should check constantly
· Impact: to be widened 
· In the educational sphere or component, itself an object of innovation:  In what way is it different from what went before and is it better?  It responds to the educational requirements and demands and allows us to work with autonomy and enthusiasm, plus it promotes learning.

· Re the beneficiaries: we need to keep them constantly involved.

· Re the educational system:  What is the possibility of projection in other contexts?  There are many possibilities of sharing the experience.

Lessons learned:  We need to promote greater involvement and participation of the school community.
Projections for the future:  To constantly improve our curriculum and evaluate its functioning and results at the level of learning achievements.
AVAILABLE INFORMATION 

· Studies on the innovation:  First of all, the results achieved with the boys and girls of José Maria Arguedas School.

· Evaluations of the innovation:  Internal working document
· Publications or documents on the experiences: Documents drawn up by each educational centre (Chilcoma, Chihuaco, CEI Chaupimuyo y CEI Chilcoma, Colegio José Maria Arguedas); Documents prepared as proposal for CTERA– Argentina.

· Videos.
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