REGISTRATION CARD

NAME OF THE INNOVATION:
Study Center for Rural Development (CESDER A.C.): “Degree in Rural Development Planning”.

1. IDENTIFICATION DATA
	Thematic area of the innovation:
	Education and Work

	Words which describe the innovation:
	Proposal for higher education for peasant and indigenous youth of the Sierra Norte region of Puebla that will include community involvement and academic preparation as part of the training

	Location and country:
	Zautla, Puebla.

	Contact person responsible:
	Silvia E. Domínguez Méndez. Capolihtic, Zautla, Puebla.

www.laneta.apc.org/cesder/

	Institution/s developing the innovation:
	Research Centre for Rural Development. Private and of an educational nature.

	Collaborating institutions: 
	Public and Private Universities of Mexico City and Puebla.

NGOs that work on themes of citizen participation, human rights and training in the area of production and sustainable development

	Collaborating financial institutions:
	Ayuda en Acción, Generalitat de Valencia, Spain.

	Financing Sustainability:
	Based on an annual budget for a total of 71 students preparing for the Bachelor’s, distributed as follows:

· 12.5% on materials and supplies, including paper and other materials necessary for academic and practical field activities

· 36.3% on personnel, including salaries for a full-time team and half-time administrative assistance.

· 48.9% on expenses for travel, lodging and food, including food and lodging for the students during summer courses, trips of the School’s team and help with per diems for external advisers.

· 2.3% on administrative costs, including telephone, light, maintenance of vehicles.  This expenditure will be prorrated with the other CESDER programmes. 

Financing for the Bachelor’s programme will depend in large measure on the transfer of resources from other programmes of the Centre and on the use of unassigned donations to the School from Mexican persons and companies. 

The financing contemplates constant effort and search for resources, instability and insecurity in the daily operations, and dependence on national and international economic conditions.

In this scenario, which is not initially encouraging, these financial strategies have been designed for this educational project to be seen to be viable in the future:
· Institution and consolidation of the Scholarships-Credit System applicable to all students entering the School, by which students will have to contribute (as a solidary rather than legal obligation) a percentage of the training cost, as soon as they graduate and for a period of no more than four years.

· Transfer of resources from CESDER programmes, with the requirement that each programme assigns some training to the team which will be transferable for their handling of the Bachelor’s programme.
The Scholarships-Credit System will be important, not only for its economic aspect but also from the point of view of obtaining the commitment of graduates to the region’s future generations, a commitment that will continue to train the region’s peasant underprivileged youth.

	Scope of the Innovation:

	Regional, provincial, local. Institutional: Networks.  School/ Educational Centre.

	Development time:
	14 years.

	Direct beneficiary population: 
	Students: 83.

	Educational level:
	Tertiary Education (technical and professional).

	Education modality:
	Professional Technical Education. Community education.  Rural education.

	Ages of students:
	18 to 24 years


2. DESCRIPTION OF THE INNOVATION
1. What is the innovation?
A human resources training and qualification plan for technical and professional development, in a rural education system.

2. Social and educational context
Social context
This falls within the context of agriculture for the poor, which confronts:  a) a severe problem of demographic pressure on scarce natural resources; b) a serious decapitalization of the units of production; c) increasingly inadequate technological resources and procedures in terms of economy and efficiency; d) dismantling of networks of local expertise; e) underutilization and abandonment of units of production as a result of the decrease in their productivity; and f) worsening of conditions of exploitation in the labor force market for migrants, so that the peasants are unable to cover even their basic nutritional needs, which poses a risk not only to the existence of the social group but also to the existence of the individuals themselves. (Plan of Study for the Bachelor’s, 1995).

Educational context: Educational possibilities in the region
According to the 1995 Population Count (INEGI) in Puebla State, 9% of the over-15 population have had higher education (the data is not broken down by municipalities, but represented only at State level). 

For middle high and higher education together, the percentage is 22.14%, 9.27% in areas where there are less than 15,000 inhabitants and 37.05% (four times more) in areas with 15,000 or more (again the data is not broken down by municipalities).

Since 1989, the first year of the Bachelor’s in Rural Development, there are no other possibilities for higher studies in the municipalities of Zautla – Ixtacamaxtitlán and surroundings for young people with scarce resources.  Those that do exist are far away and involve costs of travel, food and lodging which these rural families cannot absorb.

3. Where does the innovation come from and why?
CESDER’s educational activities have been driven by the question: How can we promote in the rural areas, suitable, quality, educational processes to help bring about development? They started with a community-based alternative model of bilingual secondary education 21 years ago, in the indigenous community of San Andrés Yahuitlalpan in the Sierra Norte region of Puebla.  From that point, the youths themselves, on leaving school, demanded the creation of higher levels of education that would respond, as at the secondary level, to their educational needs.  Hence the creation of the Rural Schools for Job-Related Training, a model of higher middle education and the beginning, in 1989, of the Bachelor’s degree in Rural Development Planning, with 18 students.  The idea was to provide training that would prevent them from having to go to the city to enrol in high level academic courses, with values that would strengthen them and allow them to identify themselves with their people, as professionals with the tools to work in different and alternative ways to transform their rural reality. 

4. Background: theoretical framework, general and specific objectives
To the question “Why?” CESDER’s model of education replies that there is a need for a suitable, quality education for the rural areas, which will be a factor in autonomous development with principles of equity, sustainability, interculturalism and ethics.
For what? (objectives) CESDER seeks to develop skills that will enable the educated to enter the productive world, to build new relationships to transform the lives of themselves and their families, and to create a sense of belonging, maintaining as pedagogic principles basic to education:  new meaning; ethics; globalization in the teaching-learning process; and the significance and nearness of knowledge.

5. How will the innovation be carried out?  Stages, processes, strategies and activities
Two tasks will precede the actual curriculum design.  The first consists of the definition and explanation of an education model; the second is getting to know the context and elements of the training plan in order to design the educational project.
“In an educational model, the educating object is constructed and given significance and meaning according to its referents: it already represents a selection of culture in the negotiation of interests, possibilities and perspectives with regard to the why, the for what, and the what of the educational process to be implemented.” (CESDER, 2001: 1)
The project formulation itself demands prior work on getting to know the context and subjects, and clarifying the content required (some of a normative character) and the modalities to be employed.  To get to know the context and subjects, a survey will be carried out of:  the reality; the subjects’ perception of the reality; and the expectations of change expressed in these perceptions which, viewed from a pedagogical perspective, will outline the learning needs which must be satisfied in order to achieve the expected change.  There will also be a description of the subjects, in terms of age, previous experience, expectations and level of skill development, so that the educational needs for each specific proposal:
“The project represents the configuration of views in determined areas and constitutes the firming-up of the model in objectives, content (the process of selecting the culture which the drafting of the curriculum will represent), structure and methods of the teaching-learning process.”

In this way, once the educational model and its needs have been defined, we can proceed to design the curriculum itself, which includes three stages: general formulations; operationalization and organization; and curriculum development.
The first stage begins with the definition of the project goals.  These are derived from the aggregate needs of the context, the needs of the subjects and the specific characteristics of the project.  They constitute the project’s measure of success.

These goals give rise to the formulation of a Thematic Universe that conceptually organizes the components that will go into the project design.  Usually, the model defines what will be the central axis of the training, as well as its components.  In this design, the articulating axis is the building of autonomy, individual as well as collective.  Moreover, this Thematic Universe is governed by the so-called dynamizing axes of the process, as defined by the pedagogic perspective: in this case, equity, interculturalism, sustainability and ethics, which are the principles running through the process.
These are then brought to bear on the subjects of the process and the specifics of the project, defining a graduate profile expressed in terms of skills.  We define these as the “complex of knowledge, abilities and skills (to be able to do) and attitudes and values (to be)” which create the readiness to fully build capacity.

The second stage of the design process begins with the express statement of pedagogic strategies that will define the teaching style to be employed in implementing the project.  Next is defined the curriculum structure of the project, including the modalities, time frames, stages and/or grades, training design and organization of learning units, even the level of definition of their general objectives and detailed description of their content.

In the third stage, that of curriculum development, are defined, for each learning unit, the objectives, content, learning situations, measurement tools and evaluation mechanisms.  This stage, in fact, never ends:  one has to constantly check the suitability of learning situations and measurement tools, and update the content, ensuring that it is suited to the needs to be satisfied and the goals of the project.

The Bachelor’s Degree in Development Planning
Using this methodology, CESDER has formulated its educational projects for rural and indigenous education, at the medium basic, medium higher and higher levels, as well as some formal (or semiformal) processes that operate in our region of work.  The formulation of the educational project to train rural technicians and professionals is summarized in the following outline.

a) Ideal profile of the CESDER-trained rural professional
A professional …

· With specific technical qualification in an area or development task which permits bonding with the community, the organization, the social group.

· With the methodological and technical ability to plan sustainable rural development at the community and microrregional levels.

· People’s educator, capable of motivating, accompanying and participating in the self-constructing efforts of collective social subjects and the definition of happy collective projects.

· With the technical qualification to formulate and manage social and productive development projects at the community and group level.

· With the ability to get to know the socioeconomic environment of the agriculture of the poor.

· Capable of studying local development problems, investigating solutions, designing and trying out alternatives.
b) General organization of the 
TRAINING Plan
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c) Curriculum areas (which define objectives and structures)

· Administration and management of development processes
· Sustainable Development for Self-Reliance
· Peasantry, Nature and Society in Mexico
· Research for Development
	
	PLAN OF STUDY

	
	professional qualification in …

	qualification as technician
	rural surveys
	management problem
	processes

	
	Module 1 (summer)
	Module 2
	Module 3
	Module 4 (summer)
	Module 5
	Module 6
	Module 7 (summer)
	Module 8

	· Period 1: Period 2:

· 16 qualification packages in technical skills for development:

· Production Alternatives

· Rural Education
· Community Rural Health
· Management of microenterprises
· Human Rights
	Workshop:

Design of rural survey
	Workshop:

Rural Survey 1
	Workshop:

Rural Survey 2
	Semina​r: Strategic Planning
	Workshop:

Formu-lation of develop-ment projects, 1
	Workshop:
Formu-lation of develop-ment projects, 2
	Workshop:
Formulation of development projects, 3
	Workshop:
Formulation of develop-ment projects, 4

	
	
	
	Semina​r:

Develop-ment Planning
	
	
	
	
	

	Situation Analysis Workshop

	Seminar: 

Fundamental Social Processes

Seminar: 

Fundamental 
	Workshop:

Techniques to evaluate the environment
	Workshop:

Evalua​tion of factors of production, 1
	Workshop:

Evalua​tion of factors of production, 2
	Semina​r:

Environ-mental management and sustainable development
	Workshop:

Techniques of environ-mental manage-ment for self-reliance, 1
	Workshop:

Techniques of environ-mental manage-ment for self-reliance, 2
	Workshop:

Techniques of environmental management for self-reliance, 3
	Workshop:

Techniques of environ-mental management for self-reliance, 4

	Community Groundings Workshop, 1


	Natural Processes
Community Groundings Workshop, 2
	Semina​r:

Intro​duction to the theory of sustainable development
	Semina​r:

Units of peasant production
	Workshop:

Situation analysis
	Semina​r:

Peasant agriculture and sustainable development
	Semina​r:

Social develop-ment subjects
	Semina​r:
Collective develop-ment subjects
	Semina​r:

Pro​blems of peasant organization
	Semina​r:

The state and public development policies

	Thinking Skills, 1


	Thinking Skills, 2


	
	Workshop:

Situation analysis
	
	
	
	
	
	

	complementary curriculum requirements:

· Accounts workshop
· Popular communication workshop
	Semina​r:

Experimental research methodology 
	Practical:

Experi​ments in agriculture and cattle-raising, 1
	Practical:

Experi​ments in agriculture and cattle-raising, 2
	Workshop:

Development research methodo​logy
	Workshop:

Research projects, 1
	Workshop:

Research projects, 2
	Graduation seminar

	Graduation seminar

	year 1
	Year 2
	Year 3
	Year 4
	Year 5


6. Outcome of the innovation
In the 14 years of its existence, the Bachelor’s degree in Rural Development Planning has become a suitable educational choice for the development of professional human resources in peasant and indigenous regions.  Graduates from the School are sought after by NGOs, social organizations and government agencies, both in the region and in other parts of the country.  The School has a solid team which has grown with the maturity of the educational plan, as well as advisors from public and private institutions interested in collaborating with the educational experience.

The development and maturity of the educational plan have defined and consolidated a design methodology of higher education educational models, which has opened up the possibilities of replicating the experience in other indigenous and peasant regions.  Staff from CESDER and from the Bachelor’s Programme has participated and/or is currently participating in the following projects:

· Design of the proposal to professionally train ethno-educators, under cooperation agreement wth CRIC, Popayán, Colombia.

· Design of the proposal, "Professional Training of Indigenous Educators,” under work contract with the Education Secretariat of Chiapas State, 1996-1997.

· "Curriculum Flexibility in the Plan of Study for the Bachelor’s in Economics" Project, under work contact with the Faculty of Economics, BUAP, 1997.

· Diploma in "Design and Management of Rural Education Systems" for the DGETA of SEP, Hidalgo State, which took place in the June-December semester, 1996.

· Consultancy for the design of the plan of study and programmes of the Wixarika bilingual intercultural school of San Miguel Huaixtitia, Jalisco (Huichola ethnicity) 1994-1995. Agreement with AJAGI.

· Redesign of the training plan of the “Youth for Change" programme, in agreement with FOVASO, A.C. Valle de Bravo, Edo. De México. 1996-1997.

· Evaluation and Consultation, Programme of Indigenous Community Educators of Chiapas State, under contract of the Special Delegation of the Secretariat of Public Education for Chiapas State and Chiapas Secretariat of Education, 1997-1998.

· Evaluation and reformulation of the Ayüüjk Polivalente Educational Model of the Community Integrated Certificate, BICAP, under contact of Servicios del Pueblo Mixe, A.C. – Consultancy to Secretary of Public Education. Talhuitoltepec Mixe, Oaxaca 1997-1998.

· Design of educational model, establishment and accompaniment of Bachelor’s in Community Education, under agreement with the Cauca Regional Indigenous Council, Popayán, Cauca, Colombia 1998-to the present.

· Reformulation of the educational model and establishment of the Bachelor’s in Administration and Management of Development Processes, in agreement with the Cauca Regional Indigenous Council, Jambaló, Cauca, Colombia. 2001.

· Technical Certificate in Bilingual-Intercultural Education, in agreement with the Patronato Pro-Educación Mexicano, A.C., Guaquitepec, Chilón, Chis. 1996-1998.

· Design of Master’s in the Teaching of Economics, under contract with the Faculty of Economics, BUAP 1997.
In 1999 CESDER began work based on the Indicative Plan of Regional Development (PIDR), product of the survey and analysis effort, in reference to the conditions and possibilities of action in Zautla municipality.  The work is planned to last 10 years, with different areas of intervention, among which is that of Education.  As a result, the Human Resources Training Programme has as its objectives:

· To promote and strengthen a system of rural education which will develop the technical and political capacity of individuals and the social group.

· To train human resources technically and professionally to promote local development processes.

· To strengthen the cultural identity of the community and develop the capacity to relate interculturally with dignity and autonomy. (PIDR, 1998)

These objectives are not exclusive to the Bachelor’s Programme, nevertheless they outline the path for us to channel our efforts as a School, which we represent here as challenges: 

· Consolidation of training and development of technical and professional human resources, in keeping with the development needs and problems in CESDER’s work zone.
· Expansion and consolidation of research for development to deal with the problems of the region.

· To strengthen the agreements among institutions to raise the quality of the educational processes of the School.

· To continue evaluating the present Plan of Study with a view to making adjustments to respond to the needs of the region.

· Consolidation of actions to facilitate the financial sustainability of the project.

3. AVAILABLE INFORMATION
DOCUMENTS:

· CESDER (1995) Bachelor’s Degree Programme in Rural Development Planning
· CESDER (2001) Systematization of the Experience: Bachelor’s in Rural Development Planning
Recognition received
· National Solidarity Prize in the category, Studies, for the work “Self-Reliance as a development strategy in the agriculture of the poor”

· National Prize in the category Educational Experiences for the work titled “Community-based secondary education by television”, in the competition sponsored by SNTE Cultural Foundation.

· Honourable Mention in the category Educational Experiences for the work, “Bilingual-bicultural secondary education model”, in the same competition.

· Honourable Mention in the category Experiencies in the Fight against Poverty for the work, “Training of Rural Professionals and Promotion of Development,” in the competition for the National Solidarity Prize.

· Honourable Mention in the category Educational Experiences for the work, “Education and Extreme Rural Poverty: A pedagogic proposal”, in the competition for the National Solidarity Prize.
· National Solidarity Prize in the Category Experiences in the Fight against Poverty for the work, “Educational Microenterprises: an experience with rural youth”, awarded to the Capolihtic Society of Social Solidarity, made up of young preparatory students of the Centre.

· State Recognition “Social Coinvestment Fund”, granted by SEDESO-Puebla to the Centre for the strengthening of the infrastructure of educational microenterprises.

· State Recognition “Social Coinvestment Fund”, granted by SEDESO-Puebla for the strengthening of business and management training of the Centre’s microenterprises.

· “School, Family and Society” Prize, awarded by the Institute for the Development of Educational Research to Dr. Karin Pries, “The rural community and its development: themes of learning”, a study of the CESDER educational model for secondary education.

· “Ediciones Castillo” (“Castillo Editions”) National Education Prize for the document, “Building of Educational Situations: Alternative for rural education”, which presents the Centre’s secondary school work proposal.  The prize included the publishing in book form of the document.

· The Centre’s educational model was selected by the Secretary of Public Education to represent Mexico as a 21st Century Educational Experience in “VI Japan-OCDE Seminar on Schooling for Tomorrow”, in Hiroshima, Japan.

· The proposal, “Community Learning Networks: Proposal for the strengthenng of local processes of social autonomy among the indigenous and rural communities of Mexico,” was selected, along with 13 projects from different countries in Latin America, as part of the ”Learning Community” Basic Education Initiative, by the W.K. Kellogg Foundation.

· The Indicative Plan for Regional Development for the Zautla municipality, which has governed CESDER’s development actions since 2000, was selected among the “Expo Projects” in the category, Projects Around the World, by the Selection Committee of Universal Expo 2000, in Hannover, Germany, and presented there.

· With regard to national civil society, CESDER was awarded a prize in the XIIIth edition of “Prizes to Share” in its Institutional Prize category in the area of Community Development, by Compartir Social Foundation, I.A.P.

· The Centre’s educational proposals were recommended in a study presented to Dr. Manuel Bartlett (Secretary of Public Education) to operationalize the Educational Revolution currently in force.

Meetings:

The Centre has participated in several discussion fora on education at the state, national and international level, organized by the State Government, universities, research institutes and multinational organizations like the OAS, OECD, CEPAL and IIPE-UNESCO [Headquarters in Buenos Aires].
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