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NAME OF INNOVATION:  EXPANDING EDUCATIONAL HORIZONS
1. IDENTIFICATION INFORMATION

	Thematic area of the innovation
	Literacy and Numeracy Education

	Locality and country
	Jamaica

	Contact 
	Dr. Jean Beaumont
Chief of Party

Expanding Educational Horizons

Grant Hall

Caenwood Centre

37 Arnold Road

Kingston 5

Tel: (876) 967-0163 Fax: (876) 967-5192

Email: jbeaumont@juarezassociates.com 

	Institutions in charge of the innovation
	USAID and Ministry of Education; 

	Collaborating institutions
	71 project schools, 6 NGOs

	Financing institutions
	USAID and Ministry of Education 

	Innovation level
	Targeted schools and NGOs

	Timeline
	2006 - 2010

	Target population
	Teachers, Administrators and Students

	Education level
	Primary (6- 12 years) and 

NGOs (10-18 years)

	Education modality
	Formal and non-formal education

	Student age bracket
	6-18 years


2. DESCRIPTION OF THE INNOVATION
2.1 Nature of the innovation

The programme is designed to improve the standards of literacy and numeracy in primary schools and non-government organizations through innovative teaching-learning strategies for literacy and numeracy including using technology as a tool to deliver curriculum content. The programme is also data-driven as teachers in the project schools are trained and encouraged to use Jamaica School Administrative Systems software (JSAS) to input data on their students, to monitor and to evaluate their students’ performance.  The programme in the primary schools is age and gender sensitive.  Specifically, there is a gender awareness component that relates to differences in the teaching of and learning by boys and girls, and particularly among boys. Teachers are trained to be gender sensitive, to recognize gender biases and to explore concepts of sex and gender in the schools.    Built into the programme, too, is the involvement of parents, the community and the private sector. 
The programme employs the cascade training model.  All project schools are expected to ‘pass on’ or cascade teaching and learning methods and strategies they received by transferring their training to teachers in their schools and in neighbouring schools. In effect, resource teachers in project schools are expected to share (cascade) best practices within their schools and in non project schools.
2.2 Educational and social context
The low levels of performance in literacy and numeracy among students are a major national concern.  In particular the low level of achievement in these subjects in the national Grade 4 achievement tests has been disturbing, especially as they form the base for success in other subject areas. 
There are a number of reasons cited for low levels of performance in literacy and numeracy that relate to home, school and the society in general. Limited material and other resources in homes and schools, limited interest in reading by students who prefer to watch television, play video games etc, the absence of models of good readers in the home, and traditional reading methods have contributed to the low levels of performance. 

2.3 What are its origins and why did it emerge
The Expanding Educational Horizons project builds on the previous New Horizon for Primary Schools and the Upliftment of Adolescence Projects, which were also sponsored by the United States Agency for International Development (USAID). These programmes focused on improvement of literacy and numeracy in the primary schools. Building on the successes of these past programmes, the present programme continues to focus on the improvement of literacy and numeracy among students in the 71 primary schools and 6 NGOs. The present programme is in fact a Part 2 to these earlier programmes with a major difference - this is to graduate schools that are functioning optimally. 
2.4 Rationale and theoretical/philosophical framework underlying the innovation
The programme is based on the philosophy, espoused by the Ministry of Education in Jamaica, that - ‘every child can learn, every child must learn’; specifically, ‘every child can achieve high levels of literacy and numeracy and every child must.’ Based on recent studies concerning the importance of technology-assisted learning, specifically how children are responding readily and well to learning in that way, the Ministry is emphasizing the use of technology in the classroom.  Additionally, the involvement of parents in their children’s schoolwork has also been shown to make a great impact on the level of work that students produce. Thus there is the drive to get parents involved in helping their children to learn.
2.5 General and specific objectives
The aims of the project are:

· To improve literacy and numeracy among students in selected primary schools and NGOs
· To encourage greater support to foster sustainability from other stakeholders such as parents, community and private sector for literacy and numeracy
· To incorporate technology as a major tool for the delivery of the literacy and numeracy curriculum

· To assist school management teams through institutional strengthening and to support sustainability. 
2.6 Structure of the innovation: Stages, processes, strategies, and activities
The work of the project is organized and monitored from the Project Implementation Unit (PIU).  The PIU staff includes 2 numeracy specialists, 2 literacy specialists, 2 educational technology specialists and 2 JSAS specialists. The PIU is headed by the Chief of Party/Project Director.
Each school is expected to engage facilitators such as teachers, subject and resource specialists and other stakeholders to support school development planning and the various interventions in each school. 
The recommended support at the school site will comprise of the following personnel: 
School principals

Project specialists

Resource specialists

Territorial Education Officers

The Curriculum Implementation Team

Resource Teachers (including representatives from 6 NGOs)
Stakeholders, partners and the schools’ communities

The 71 primary schools are placed in clusters for training purposes.  Principals recommend teachers, who are trained as resource teachers. These resource teachers  in turn, share their training with other teachers at their schools.  The trainers of the resource teachers, the PIU and Resource Specialists, introduce creative and innovative strategies for the teaching of literacy and numeracy. Additionally, they engage resource teachers in the use of technology to enhance the delivery of the literacy and numeracy curricula, as well as train the resource teachers to be gender sensitive in their pedagogical practices. Training also involves on-going site visits, workshops and clinical supervision.  These activities are aimed at supporting the work of the resource teachers.
The resource teachers are thus teachers who have been trained to be computer literate, to be comfortable using technology assisted writing tools such as AlphaWord or AlphaSmart or technology assisted reading tools such as Dana with Writeoutloud software. They learn to create and engage their students in digital storytelling. Additionally, they are introduced to Web Page Development, possibilities with Power Point and professional development online.  The production of interesting reading texts and the enjoyment of reading and writing by students have been some of the outcomes. This has also led to a significant rise in literacy and numeracy levels.  

These teachers have also been exposed to current reading methodologies. These included ways of teaching fluency such as teacher modelling fluency, using literature texts to teach maths, using reading strategies for comprehension such as QAR (Question Answer Relationship), use of Readers’ Theatre to aid writing. 
2.7 Strengths and achievements
· There is a one to one interface between resource specialists and resource teachers in schools.  Resource specialists will also visit schools to observe teaching, the learning situation and to offer on-site training and support. Resource specialists, moreover, act as facilitators and not as supervisors.  
· Regular training of resource teachers

· The use of technology to enhance the delivery of the literacy and numeracy curriculum.  This includes the use of technology assisted writing tools, for example AlphaWord or AlphaSmart; technology assisted reading tools, for example Dana with Writeoutloud software, use of computer-based numeracy software, for example Math Amigo.
· Teachers are generally now comfortable with the use of technology.

· The production of mini-guides to assist teachers with strategies for improving literacy, numeracy and the use of technology.

· The sensitization of teachers to gender issues (especially improving the performance of boys) in their pedagogical practice to improve standards of literacy and numeracy.

· The graduation of 17 project schools based on the criteria: improved standards of literacy and numeracy as reflected on the national grade 3 numeracy and grade 4 literacy tests, good classroom practices along with a school improvement plan, the regular use of JSAS in the school, a School Board in place, and private sector support in place.  These schools now operate as models for other schools and share best practices.  Though graduated they still receive training and visits and project personnel.
· The EEH project has developed, implemented and analyzed a numeracy test at the grade 4 level, called the General Achievement of Numeracy (GAIN).  This test has been recognized by the Ministry of Education and will be used nationally in 2009.  
2.8 Limitations
· The human resources needed to manage this extensive project in 71 schools are limited.

· Resource teachers’ continued use of the new strategies in their classroom needs to be ensured.  These strategies though more effective than strategies previously used, require different skill sets, such as the use of technology and are therefore deemed more demanding.

2.9  Projections

· The vision is that more schools will graduate.  This will increase the number of model schools sharing best practices in literacy, numeracy and the integration of technology.
· Significant improvement in literacy and numeracy among students in primary schools and NGOs.
As this is a ministry programme, maybe we could add information from assessments with relevant quality and quantity information ¿does the ministry have some specific information about it?
 (I wish to acknowledge the input of Dr. Jean Beaumont, Chief of Party/Project Director, Mrs. Maureen Byfield, literacy specialist, and Dr. Melody, educational technology specialist, whose interview provided valuable information on this project).
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